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ABSTRAK 
 
FAUZAN AHMAD RAGIL EDI MUMPUNI. 2015. The Use of Code Glosses in 
English Department Students’ Skripsi; Using Hyland’s Taxonomy. Skripsi, Jurusan 
Bahasa dan Sastra Inggris. Fakultas Bahasa dan Seni. Universitas Negeri Jakarta. 
 
Code glosses adalah perangkat yang digunakan penulis untuk meyakinkan pembaca 
untuk mengerti informasi yang telah disampaikan oleh penulis dengan memberikan 
informasi tambahan melalui penggunaan frasa yang berbeda, penjelasan, atau 
elaborasi. Penelitian ini bertujuan untuk mengidentifikasi jenis, frekuensi 
kemunculan dan dominasi dari code glosses yang terdapat pada tulisan skripsi yang 
digunakan oleh mahasiswa jurusan Bahasa dan Sastra Inggris pada bagian tinjauan 
pustaka. Penelitian dilakukan pada bulan April hingga Juni 2015. Metode yang 
digunakan dalam penelitian ini adalah analisis isi. Teori taksonomi code glosses 
interactive metadiscourse yang diajukan oleh Ken Hyland pada tahun 2007 
digunakan dalam analisa data. Data dikumpulkan dari 10 korpus skripsi yang 
berjumlah 42.848 kata yang diambil menggunakan random sampling berdasarkan 
program baik pendidikan maupun sastra dari tahun 2010 hingga 2014. Temuan 
menunjukkan bahwa para penulis menunjukkan kepahaman akan hubungan antar 
penulis dan pembaca dengan ditunjukkan dengan kemunculan 208 perangkat code 
glosses dalam tulisan mereka seperti eksplanasi, implikasi, parafrasa, spesifikasi, 
dan eksempifikasi. Studi juga mengungkap bahwa dari semua fungsi code glosses 
yang muncul dalam studi, fungsi yang menunjukkan dominasi dan prominasi 
datang dari fungsi eksplanasi yang menjadi perangkat code glosses yang cenderung 
penulis gunakan. 
 
Kata kunci : Code Glosses, Skripsi, Interaksi penulis dan pembaca 
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ABSTRACT 
 
FAUZAN AHMAD RAGIL EDI MUMPUNI. 2015. The Use of Code Glosses in 
English Department Students’ Skripsi; Using Hyland’s Taxonomy. Skripsi, English 
Department, Faculty of Languages and Arts, Universitas Negeri Jakarta. 
 
Code glosses are devices used by writers to ensure the audience understood the 
information which has been said by writer by supplying additional information by 
rephrasing, explaining or elaborating. This study was aimed at identifying the types, 
frequency and the dominance and prominence of code glosses used on English 
Department students’. The study was conducted on April to June 2015. The method 
used in this study is content analysis. Taxonomy of code glosses interactive 
metadiscourse theory proposed by Ken Hyland in 2007 was used to analyze the data. 
Data were compiled from 10 corpus of skripsi totaling 42.848 words using random 
sampling taken based on program either education or literature program on 2010 to 
2014. The findings show that the writers were aware of the reader-writer interaction 
indicated by the appearance of 208 code glosses devices in their writings namely 
explanation, implication, paraphrase, specification, and exemplification. Also, the 
study reveals that from all code glosses functions appeared in the study, the 
dominant and prominent functions came from explanation functions which became 
code glosses devices that writers preferred to use. 
Keywords :  Code Glosses, Skripsi, Reader-writer interaction 
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CHAPTER I 
INTRODUCTION 
This chapter describes the general idea of the study of code glosses in English 
Department Students’ skripsi, purpose of the study and etc.  
1.1.Background of the study 
The interaction of how the way a writer delivers a message through his writing 
to the readers has become popular study field called metadiscourse. Metadiscourse 
is a concept in discourse analysis and language education related to interesting and 
new approach to conceptualizing interaction between text producers and their texts 
and between text producers and users (Hyland, 2005). Meaning that text producers 
have a responsibility to form their texts in such a way interactively to be reader 
friendly. To do that, text producers should situate themselves and the readers in the 
text they produces convincing and coherent text by using persuading, informing, 
entertaining, or engaging the audience in such a way. Somehow, between writers 
and readers there is a gap of interpretation from each other so that a writer helps 
them to correctly interpret what the writer trying to deliver by using some markers. 
Code glosses is one of textual metadiscourse markers that helps writer to 
interactively exemplify their ideas through some signal to direct readers into the 
writer’s intended meaning.  
An academic article is an article written by expert which function is to deliver 
knowledge to fellow academic colleague of discourse society and outsider readers. 
2 
 
In an academic there are parts that writer poured their ideas into it. But certain part 
requires writer to build their ground theory while convincing the readers which is 
literature review part. DePoy and Gitlin (2011) explained that an effectively written 
literature review is one convinces the readers that the study is necessary and 
building the readers’ knowledge. Here, writer convinces the readers by helping 
them interpret and understand the concept he tries to deliver.    
Code glosses are means to help reader to interpret message of a passage or a 
term assuming the reader would find it difficult to understand (Rashidi et.al., 2012). 
Other writers have their own definition by mentioned it differently. But basically, 
Code glosses is sub type of textual metadiscourse that directs readers to the 
infallible conception of the idea writer suggested.  
It is believed that the significance of applying code glosses in academic writing 
is that writer would be able to authenticate their ‘nativity’ the discourse by using 
conventionalized terms (Akoto, 2014). In addition, by applying code glosses to 
academic writing has been helpful for both writers and readers. Vande Kopple 
(1985) also clarified that using technical terms to show writer’s socialization and 
enculturation, writer is also able to adopt linguistics and rhetorical resources to be 
understood by experts. It means that writer could authenticate some concepts 
through different version of explanations at the same time communicate with the 
readers. The other explanations could be found by detecting some signals or 
markers of code glosses. But being able to identify the signals doesn’t mean we are 
able to classify which code glosses function it is. A more comprehensive study 
should be conducted. 
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Despite the fact that code glosses have been part of writing academic articles 
features, study on this area is still very few in Indonesia especially English 
Department of State University of Jakarta. English Department of State of Jakarta 
has been conducting many studies in form of skripsi in both education program and 
literature program where many terms or concepts offered in the studies. It is an 
opportunity for the researcher to conduct the study of code glosses. 
The same study on this field has been done by some researchers namely Hyland 
on 2007, Telebinejad and Ghadyani on 2012, Sato and Suzuki on 2012, Rahimpour 
on 2013 and Akoto on 2013 and 2014. Their research focused on the use of code 
glosses in academic environment. With the same situation, the researcher of this 
study would refer to these studies since the studies are related to academic 
environment and especially related to code glosses. This study found to be exciting 
and useful for the researcher and the readers to improve their academic writing in 
the future. It is hoped that this study would be beneficial for English Department 
students who will be conducting research in the same area and would be a good 
reference of consideration to how an academic article made by concerning the 
readers in the future. 
1.2.Research Questions 
The questions of this study would be:  
a. What types of code glosses are used in ED Student’s skripsi? 
b. How is frequency of code glosses in ED Student’s Skripsi?  
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c. What code glosses function is dominant and prominent in the English 
Department student’s skripsi? 
1.3.Scope of Study 
This study focuses on the type, frequency, and the dominance and prominence 
of code glosses in English Department students’ skripsi in chapter two (literature 
review) for the last five years represented by 10 skripsi from 2010 to 2014. 
1.4.Purpose of Study 
The purpose of this study is to establish a profile of the use of code glosses in 
English Department students’ skripsi. The profile would be in terms of both the 
frequency of code glosses, and the dominance and the prominence of certain code 
glosses types. 
1.5.Significances of Study 
Significances of this study would be some consideration of future research in 
same field on how academic writing is made and how informative an academic 
writing would be composed by English Department students.  
5 
CHAPTER II 
LITERATURE REVIEW 
This chapter discusses some references related to current study concerning 
metadiscourse especially textual metadiscourse markers of code glosses.  
2.1. Metadiscourse 
The interaction of how the way a writer delivers a message through his writing 
to the readers has become popular study field called metadiscourse. Metadiscourse 
is a concept in discourse analysis and language education related to interesting and 
new approach to conceptualizing interaction between text producers and their texts 
and between text producers and users (Hyland, 2005). Meaning that text producers 
have a responsibility to form their texts in such a way interactively to be reader 
friendly. In other words, metadiscourse represents the idea that communication is 
more than just the exchange of information, but also involves the personalities, 
attitudes and assumptions of those who are communicating (Hyland).  
Metadiscourse first appeared as means to accommodate a way of understanding 
language in use in 1959 by Zellig Harris to guide receiver’s perceptions of a text by 
writer or speaker. It has been developed by many writers such as Vande Kopple 
(1985), Crismore (1989) and Hyland and Tse (2004) with their own models. It has 
been developed to help writer to communicate with the reader about the writer 
intentions in the text. Since communication between writer and reader is significant 
to achieve agreeable argumentation. Metadiscourse is linguistics devices that writer 
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uses to build his arguments for the needs and expectations of his target readers 
(Gholam et. al., 2012). In order to achieve the agreement, it is needed that writer 
should provide some interaction feature in his writing. To gain that, writers put 
some features of metadiscourse in his writing to communicate what writer tries to 
bring to the reader so that the readers understand what the writers trying to deliver. 
In sum, metadiscourse is recognized as an important means of facilitating 
communication, supporting a writer’s position, and building a relationship with an 
audience (Rashidi, 2012).  
2.2. Metadiscourse Models 
       As the age of metadiscourse has been, some writers have developed their own 
models of metadiscourse. Vande Kopple (1985) introduced there were two main 
subcategory of metadiscoursal markers, which were “textual” and “interpersonal”. 
Textual metadiscourse is concerned with four approaches: text connectives, code 
glosses, illocution markers and narrators, and interpersonal metadiscourse utilize 
three approaches: validity markers, attitude markers and commentaries.  
       The taxonomy introduced by Vande Kopple then being revised by Crismore et 
al. (1993). They kept the taxonomy into two main categories textual metadiscourse 
which is divided into two sub-categories that are “textual” and “interpretative” 
markers in return of separating organizational and evaluative functions. In this 
version of taxonomy, textual markers are designed to help discourse to be 
organized, and the other hand interpretative markers provide the reader’s 
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interpretation and understanding of writer’s intention and approaches in writing 
(Crismore et al. 1993). 
       Furthermore, Hyland and Tse (2004) identified that metadiscourse functions 
can be subtracted into two sub-categories interactive and interactional markers. The 
interactive markers assist the readers to gain better understanding by noticing 
signaling post like transition markers, sequencer, code glosses, frame markers, etc. 
Contrary, interactional markers assist writer to express the intention, opinion, 
association and interaction with the reader (Hyland, 2005).  
2.3. Code Glosses 
Code glosses fall into interactive markers subcategory of textual metadiscourse 
based on Hyland (2005) taxonomy. Code glosses are devices used by writers to 
ensure the audience understood the information has been said by writer by 
supplying additional information by rephrasing, explaining or elaborating (Hyland, 
2005). Code glosses help readers to acquire what the writer intended message in the 
text he wrote appropriately (Vande Kopple, 1985). Closely to Halliday version of 
textual metafunction, Rashidi et.al. (2012) believed that code glosses explain or 
expand propositional information to assist writer with his interpretation and ensure 
the writer’s intention is understood by the audience. On the other hand, Ruspita 
(2014) defined that the main purpose of is to cue the restatement of ideational 
information different ways, giving additional information or examples for words or 
propositions that writer or speaker predicts the reader may find problematic. 
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       Despite the fact that there are many developers of code glosses concept, 
Hyland’s model appeared to be the latest and more comprehensive concept. It is 
because Hyland is the only theorist who published code glosses as separated study. 
Code glosses definition and interpretation proposed by Hyland has been maintained 
and utilized by many writers who worked at metadiscourse field. There are at least 
three researches besides Hyland’s focusing on code glosses utilized Hyland 
proposed interpretation namely Osei Yaw Akoto (2013 and 2014) from University 
of Cape Coast, Ghana, Sepideh Rahimpour (2013) from Islamic Azad University, 
Iran, and Mohammad Reza Talebinejad and Fariba Ghadyani (2012) from Islamic 
Azad University and Sheikh-e-Bahee University, Iran. Moreover, some more 
researches on metadiscourse consider code glosses as part of their course, for 
example Ruspita (2014). It is believed that code glosses are devices used by writers 
to ensure the audience understood the information has been said by writer by 
supplying additional information by rephrasing, explaining or elaborating the 
intention of the writer (Hyland, 2005). 
      From the previous studies have been conducted, the researcher decided to go 
with Hyland’s model of code glosses to be the latest models to be applied in this 
study. Later, Hyland’s models of code glosses will be utilized to analyze the data.  
2.4. Types of Code Glosses 
       Code glosses are devices used by writers to ensure the audience understood the 
information has been said by writer by supplying additional information by 
rephrasing, explaining or elaborating (Hyland, 2005). Mostly, code glosses are 
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related with clarification of writer’s communicative purpose with the audience. 
According to this concept, we, basically, can differentiate code glosses into two 
subcategories of reformulation and exemplification (Hyland, 2007). Hyland (2000) 
subtracted the signals of code glosses into 39 items: 
 
Higher Standard the first at least experimental 
Available Respectively Lower Relative appropriate 
Similar Including such as Conventional various 
the primary most cases increasing especially constant 
transient final in particular in terms of namely 
immediately Freshly Corresponding the secondary Called 
particularly specifically Parentheses (__) Subsequent Concerning 
Additional Regarding that is e.g.  
Cited from Hyland 2000
These signals are divided into their categorization with their specific 
functions. However, by knowing their categorizations doesn’t mean we could 
bluntly decide which function of an item is. In order to decide the right function of 
a code glosses item more comprehensive explanation needed.  
2.4.1. Reformulation 
A discourse device where the second unit is a restatement or elaboration of the 
first to reinforce the message is called reformulation (Hyland, 2005). In order to 
gain the intended message of writer, reinforcement occasionally needed by 
elaborating a conce+pt which has been offered before. 
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In academic field, reformulation continuously supports writer to interact with 
the reader by using some means in reformulation. Here, reformulation becomes 
diversified into some sub category. By knowing the signals of reformulation doesn’t 
mean we could determine which sub category of reformulation boldly. Further, 
writer tries to describe reformulation in more detail.  
Reformulation is divided into two parts expansions and reduction functions. 
Then each function is diversified into two other sub category. Expansion becomes 
explanation and implication, and reduction becomes paraphrase and specification. 
 
 
Figure 1. Discourse function of reformulation based on Hyland (2007) 
2.4.1.1 Expansion 
Expansion allows to widen the sense in which the writer wants it to be 
understood (Hyland, 2007). These type of reformulation let the writer to expand 
reader’s understanding by giving some explanations or by dragging some 
Reformulation
Expnasion
Explanation
Implication
Reduction
Paraphrase
Specification
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implication of it. It means writer could widen the reader’s understanding by 
explaining more or concluding some terms of certain area for the reader.  
2.4.1.1.1 Explanation 
      Clarifying a concept is the main function of explanation which elaborate the 
meaning of a fore unit to make a concept more comprehensible by accommodating 
a gloss or a definition. Since the main function of explanation is to broaden the 
reader’s understanding of a material rather than expanding the material itself. These 
reformulations are signaled by parentheses and that is as a common signal, and as 
known as, called, and referred to as, etc. as in defining items. Here are some 
examples from Hyland (2007): 
Among blacks, increases in non-marriage have accounted for the 
overwhelming share of the post-1960 rise in the non-marital fertility 
ratio, that is, the ratio of non-marital births to all births. 
One of the most significant, which has received wide attention, is 
the formation of ‘arrow shape’ voids in the central axis of the 
extrudate, known as ‘central bursting’ or ‘chevroning’. 
2.4.1.1.2 Implication 
       Implication functions means that the writer pulls out a conclusion or sum up 
the main concept into simpler words that reader would easily digest and expanding 
reader’s understanding (Hyland, 2007). The idea of equivalence between statements 
here extends a rephrasing to a conclusion of what the writer wants readers to take 
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away from the statement. Implication often signaled by in other words or this means 
words. Here are some examples from Hyland (2007): 
Many reports show growth depressions in AM plants during the first 
several weeks of seedling development which disappear as internal 
seed reserves become depleted (e.g. Bethlenfalvay, Brown & 
Pacovsky, 1982; Koide, 1985). In other words, short term losses are 
often compensated by long-term gains. 
She was in direct control of something of which Dan’s death was a 
consequence, and only in this way did she have control over Dan’s 
death. This means that Dan’s death was not in Shirley’s control 
except insofar as this something was in her control. 
2.4.1.2 Reduction 
       To restrict the meaning of what has been said, narrowing the scope of 
interpretation by either paraphrase or specification is what reformulations in this 
category function all about (Hyland, 2007).  It means the writer creates more 
concise explanation by paraphrasing or specification in order to help reader 
comprehend a concept by limiting the interpretation.  
2.4.1.2.1 Paraphrase 
      Paraphrase is one of note-taking method used to represents referenced author’s 
conception in writer’s own words with the same length or more than the real one 
(Stott et al., 2001). In other words, paraphrase is reforming a concept with different 
words from the original with our own words with the same length or more. Hyland 
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(2007) added, “one function of reformulation is restating or ‘gisting’ a concept in 
different words to present a summary”. Basically, paraphrase function is signaled 
by the forms of that is, in other words, put another way and the use of parentheses. 
Here are some examples provided from Hyland (2007): 
These people are often active in social change organizations, but 
their theories do not provide intellectual support for their actions, or 
put differently, do not explain their practices to them. 
12 of the 18 (67 per cent) crimes were rape and murder, or a 
combination relating to a sexual encounter. 
2.4.1.2.2 Specification 
      This function is not to restate a concept but simply to provide details specifically 
that support the main concept to control reader interpretation (Hyland, 2007). By 
giving specific information of a concept, writer is able to help readers to limit their 
interpretation instantaneously by including the specific information into the concept 
the writer intends to deliver. For example, the italic words here are the specific 
information provided to support the main conception: 
The British—or more especially the English—constitution is 
founded on the principle that no Briton is to be obedient to a foreign 
prince . . . 
As a result, implementation of a commercial lighting program can 
affect the costs and benefits of different stakeholders. Specifically, it 
14 
 
 
 
can affect utility rates, the total resource cost to the society, the 
utility expenditures, and the total cost to all customers. 
2.4.2 Exemplification 
       Exemplification is a communication process through which meaning is 
clarified or supported by a second unit which illustrates the first by citing an 
example (Lee, 2004). Exemplification is essentially an approach to comprehension 
of a concept the writer believes are recoverable through example (Hyland, 2007). 
This functions appear in the academic articles in the form signaled with punctuation 
(parentheses), linking adverbials and abbreviations (e.g.), such as, for example, for 
instance, etc. This function allows writer to control the reader interpretations by 
giving examples of a more familiar and concrete experience for readers in order to 
avoid divergent perceptions. Here are some examples of exemplification: 
In recent decades, this pattern has been complicated in most states 
by developments such as the lowering of the legal drinking age and 
the extension of trading hours for many venues to early morning or 
all night. 
Other units get changed to a more dramatic extent: SI units for 
moment of inertia, for example, becoming kg.m rad. 
2.5 Previous study in code glosses 
       Some studies have been conducted in the field of metadiscourse that related to 
code glosses area and there are some studies conducted specifically in code glosses. 
So far, besides Ken Hyland who conducted study of code glosses, there are at least 
15 
 
 
 
three researchers found to be attached by the researcher as part of literature review. 
They are Osei Yaw Akoto on 2013 and 2014 from University of Cape Coast, Ghana, 
Sepideh Rahimpour on 2013 from Islamic Azad University, Iran, and Mohammad 
Reza Talebinejad and Fariba Ghadyani on 2012 from Islamic Azad University and 
Sheikh-e-Bahee University, Iran. 
      As a start, Ken Hyland and Polly Tse conducted a research titled 
“Metadiscourse in Academic Writing: A Reprisal” in 2004 in postgraduate 
dissertations in different disciplines. Based on frequency especially on interactive 
markers, code glosses appeared to be number three after transition markers and 
evidential markers. 
Another colleague of metadiscourse researcher Nida Burneikaite from Vilnius 
University conducted a study in linguistics master’s theses which titled 
“Metadiscourse in Linguistics Master’s Theses in English L1 and L2” on 2008. 
Based on frequency, code glosses appeared to be number three after text 
connectives and endophoric markers. From previous studies of metadiscourse 
above we can conclude that code glosses appeared to be often used that make the 
researcher realized the importance to study this field in order to find out how 
interactive an academic article is composed with the help of code glosses. 
       As an earlier discussion of code glosses on metadiscourse studies, Hyland 
himself conducted a study on code glosses that appears to be the researcher 
reference to conduct this study on 2007 titled “Applying a Gloss: Exemplifying and 
Reformulating in Academic Discourse”. He conducted the study to Academic 
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discourse of different disciplines. Based on the main functions category, 
exemplifications function has the lead. And among reformulation function, there is 
a misbalance of use of reformulation markers. The underuse of paraphrase function 
and overuse of specification function would lead to the less effectiveness of 
potential messages writers try to deliver.  
Later, the researcher also try to find out if the same issues of underuse and 
overuse of a function from other functions will occur in ED’s student’s skripsi by 
knowing the percentage of each code glosses function by their dominance and 
prominence. 
The latest study has been conducted by Osei Yaw Akoto on 2013 and 2014 on 
University of Cape Coast, Ghana. In his first research on 2013, he conducted a study 
on adaptation of token-value in the student’s handbook of Cape Coast University. 
He seeks the pattern and the relationship of code glosses either token-value or value 
token on the students’ handbook. The “token-value” concept is adopted from 
Halliday’s concept as relational process, a sub-dimension of transitivity. The token 
is represented by the code and value is represented by gloss. In his study there is a 
statement of Halliday that the value (gloss) defines the token (code) by giving it 
meaning, referent, function, status, or role. There were 409 code glosses found, but 
only 287 of all could be analyzed into token-value and value-token pattern since the 
others couldn’t be identified neither pattern. As it follows, the result showed that 6 
out of 287 code glosses are included into value-token pattern and the rest are 
included into (281 out of 287) token-value pattern. And the value-token relations 
frequency on code glosses functions terms which are “synonymous (61.61%), 
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defining (18.09%), exemplifying (13.94%) and simplifying (6.36%). And the 
findings of his study was divided into two findings. The first finding was that the 
students’ handbook extensively applying the value-token pattern in communicating 
with the audience. And the second finding was that there were four relations 
between tokens and values in the text which were defining, exemplifying, 
synonymous and simplifying. 
 The second study from Akoto on 2014 was to find out the communicative 
functions of code glosses in the students’ handbook of University of Cape Coast, 
Ghana. In this study he used different terminologies on reformulation sub-functions 
which were reformulating and defining instead of explanations and implications 
and different terminology on exemplification sub-functions which were 
exemplifying and simplifying functions. Since the corpus of the study was the same 
as the first study, the findings of the number of code glosses also exactly the same 
(409 code glosses). The results showed that reformulation functions has the 
dominant result with 252 code glosses (61.61%), followed by defining functions 
with 74 code glosses (18.09%), exemplifying functions with 57 code glosses 
(13.94%) and simplifying functions with 26 code glosses (6.36%). The result seems 
to be influenced by the geopolitical setting of the constructors of the students’ 
handbook. 
The third researcher was Sepideh Rahimpour from Islamic Azad University, 
Iran. Just like Hyland’s study on code glosses and Akoto (2014), he sought the 
interactions between writers and readers in general. But the corpus was different 
than the other two researchers. He examined three types of texts (English texts 
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written by native, English texts written by Iranian/non-native, and Persian texts 
written by Iranian) to sought how the professional academic writers monitor their 
texts for readers. And corpus was analyzed using chi-square tests. The tests showed 
that the use of code glosses by native English writers was lower than the non-native 
English writers. Non-native writers of English had more code glosses (27.1%) than 
native writers of English (19.9%) and exemplifications were used more than 
reformulations function in both groups. Significant difference appeared when the 
native English writers’ text was compared to native Iranian writers’ texts. Iranian 
writers used more code glosses (35.4%) than native writers of English (19.9%). And 
the other comparison of native Iranian texts and non-native English text showed 
that Iranian used more code glosses in their respective Persian language (35.4%) 
than the English language (27.1%).  
 And the last researchers would be a collaboration between Mohammad reza 
Talabinejad (a professor of Islamic Azad University) and Fariba Ghadyani (Sheikh-
e-Bahaee University and Mehr Medical laboratory) from Iran. Their study has 
helped the researcher to construct the 39 possible code glosses items appeared in a 
text, which originally from Hyland’s work that, the researcher not able to retrieve. 
In their study, they examined code glosses in a random corpus of 60 medicine 
academic research posters written in English by native and non-native/Iranian 
writers. They analyzed the code glosses by using text analyzer called MAXQDA 
software to run the quantitative analysis. Then they ran the qualitative analysis and 
ran the chi-square tests. The result showed significant difference between the native 
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and non-native posters writers in using rhetorical strategies regarding code glosses. 
The native writers had 195 code glosses while the Iranian had 94 code glosses.  
 In summary, Akoto conducted studies, which seek the types of code glosses 
in student handbook based on the situation of geopolitical environment. Sepideh 
Rahimpour conducted a study that compared the writings of native English, non-
native English, and native Iranian in their environment. In addition, for Reza 
Talabinejad and Fariba Ghadyani, they conducted a study, which resembles 
Akoto’s work where they sought the occurrences of code glosses items in posters 
and compared between native and non-native posters writers, which resembled 
Talabinejad and Ghadyani’s work.  
Finally, the researcher decides to conduct a study which seek the 
occurrences of code glosses items and compare the occurrences between the 
writings of Education program to Literature program students of English 
Department of State University of Jakarta and compare which function is dominant 
and prominent from others. The difference is that the writings the researcher studies 
is non-native English writings of English Department students which belong to 
different program.  
2.6. Conceptual Framework 
To gain the correct interpretation of the reader, the writers should convey 
their intended message with some media or tools to guide the readers into the right 
direction. Applying those features or functions could improve the writings more 
comprehensible by giving more elaboration, example, limiting the scope of the 
study into specific interpretation. The occurrences of code glosses functions in 
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literature review section would be described by analyzing each type of functions 
using Ken Hyland’s framework.  Ken Hyland conducted research in 2007 specially 
studying code glosses as the pioneer. By holding the original taxonomy of code 
glosses by Hyland, the writer will analyze the samples of 10 literature reviews from 
English Department students’ skripsi from 2010 to 2014 to answer the three 
research questions. The next phase, using Hyland’s taxonomy of code glosses, the 
researcher identifies the possible code glosses items to categorize function types 
they belong to answer the first question of the types of code glosses appeared in the 
English Department students skripsi. To answer the second and third questions, the 
researcher calculates the frequency of code glosses based on their types. After the 
calculations, the number of dominant and prominent code glosses functions would 
pop-up in the list of calculation. Finally, the researcher would draw a conclusion 
regarding the three research questions of the use of code glosses in English 
Department students skripsi.  
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CHAPTER III 
METHODOLOGY 
       This Chapter discusses the methodology applied in the study that consists of 
research design, data collection and data analysis in order to process code glosses 
data. 
3.1.Research Design 
       This research uses content analysis for the method. Berelson, GAO, 
Krippendoff, and Weber in Stemler (2001) defined content analysis as systemic 
replicable ways to divide words in the text into several content group based on the 
rules of language. This study is going to analyze the code glosses in English 
Department students’ skripsi. 
       In addition, Stemler defined three coding units for content analysis: sampling 
units, context units, and recording units. This study uses sampling units. According 
to Stemler, sampling units related to words, sentence or paragraph. Therefore, this 
study used sampling units to define the types and frequency of code glosses in 
English Department students’ skripsi. 
3.2. Time and Place of the Study 
       The researcher conducted this study from April 2015 until June 2015. The 
research took place in English Department since the data are taken from the English 
Department students’ skripsi. 
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3.3. Data and Data Source 
       The data of this study are collected from literature review sections taken from 
the English Department students’ skripsi. Code glosses devices can be found in 
chapter 1, 2, and 3 of the skripsi. But, the researcher focuses on chapter 2 of skripsi 
which is the chapter of literature review. Literature review section is a critical part 
of a study where the writer explains every theory or concept in order to make the 
audience understand what the study related to. 
       The researcher conducted the study from 10 skripsis from English Department 
from the last five years, 2010-2014. The researcher took the data from both English 
Language Education Study Program (ELESP) and English Literature Study 
Program (ELSP) since there are two study programs in English Department. This 
is done in order to have a general view of English Department students’ ability in 
academic writing, especially in using code glosses devices.  
3.4. Data Collection Procedure 
       In collecting data, there are some procedures done by the researchers. As 
follows are the processes of collecting data: 
1. The researcher read the transcription of English Department students’ 
skripsi by reading through,  
2. The researcher distributes the code glosses found in the samples of English 
Department students’ skripsi into table 1 with their referent clauses, 
3. The researcher distributes the code glosses into table 2 based on their 
possible main functions. 
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4. The researcher calculate the frequency of the code glosses found based on 
their functions. 
3.5. Data Analysis and Data Interpretation 
       After collecting and tabulating the data, there are several steps to be done in 
order to analyze and interpret the data. The following are the steps of analyzing 
and interpreting the data: 
1. The data in table 1 are inserted into table 2 in order to analyze the 
possible main type of code glosses appeared in English Department 
students’ skripsi from the last five years, 2010-2014. 
2. After that, the main code glosses functions appeared in English 
Department students’ skripsi shown table 2 are calculated into table 3 
in order to analyze the frequency of code glosses appeared in literature 
review section of skripsi. 
3. After that the researcher analyze the numbers and percentage of each 
code glosses appeared in English Department students’ skripsi 
represented into tables and charts in order to compare which function 
is dominant and prominent from all functions which will be shown 
based on their number and percentage. 
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List of Tables 
Table 1. Code Glosses Clauses Analysis  
No Clauses Items / Markers Frequency 
1 Ref    
CG   
2 Ref    
CG   
3 Ref    
CG   
4 Ref    
CG    
Ref : Referent   CG : Code Glosses 
modified based on Hyland (2007) 
In table 1 the data will be distributed into the designated column with the 
whole clause as the raw data with the signals items/markers. The Ref column 
represent “Referent” the code glosses related to and CG abbreviation represent 
“Code Glosses” that glossed the referent. Then the compiled data will be distributed 
into table 2. 
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Table 2. Distribution table of Code Glosses Functions Types in Literature 
Review Section 
 
Programs 
Reformulation  
Exemplification 
 
Total Expansion Reduction 
Explanation Implication Paraphrase Specification 
Education       
Literature       
Total       
%       
modified based on Hyland (2007) 
The data then analyzed in the table 2 to find out the frequency and the 
percentage of each function. After the analysis of table 2, the data then analyzed 
into table 3 to find out the frequency of code glosses per 1000 words in order to 
find the density of occurrence of code glosses. 
Table 3. Code Glosses frequency by programs (per 1000 words) 
Functions Education 
Program 
Literature Program Total 
Reformulation    
- Expansion    
a. Explanation     
b. Implication     
- Reduction    
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a. Paraphrase     
b. Specification     
Exemplification     
Total    
modified based on Hyland (2007) 
In table 4, each marker or item found in the analysis would be distributed 
into the table with their function, frequency, and percentage. 
Table 4. Code glosses markers frequency 
No. Markers/Items Functions Frequency 
Percentage 
(%) 
1 (__) parentheses  Explanation    
2 Conclude  Implication   
3 Specifically Specification   
4 In other words Paraphrase    
5 Etc.    
Total    
modified based on Hyland (2007)  
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CHAPTER IV 
FINDINGS AND DISCUSSION 
This chapter discuss the result of the study by answering the questions of 
the research which is how the code glosses representations in English department 
students’ skripsi in terms of types, frequency, and the function which is dominant 
and prominent among others. 
4.1 Description of the data 
Data were extracted from 10 samples of literature review (chapter 2) section 
of English Department students’ skripsi year 2010 to 2014. Samples were assorted 
based on year and programs the authors belong to whether English Language and 
Education Program or English Language and Literature Program. Each year 
consists of one Literature Program’s skripsi and one Education Program’s skripsi 
totaling 10 skripsi as the corpus. The samples collected have 163 pages and total 
42.848 words to be analyzed. Using Hyland’s taxonomy of interactive markers on 
metadiscourse area, the data were analyzed based on their main function which are 
reformulation and exemplification. Further reformulation is divided into two 
subcategories (expansion and reduction) and further in detail analyzed into their 
own functions namely explanation, implication, paraphrase and specification 
totaling four sub functions on reformulation functions. Meanwhile exemplification 
as the other main functions on code glosses is not divided into other category. 
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4.2 Findings 
To answer the research questions data were analyzed and the findings would 
be presented in this section. The purpose of the study is to describe the type, 
frequency, and the most dominant and prominent code glosses occurred in the 
English Department Student’s skripsi. To acquire the data, the samples have been 
read through and analyzed. After analyzing, classifying and other processes, the 
result would reveal the answers of the research question. However, some sentences 
containing explanation, in-text-citation and definition indicating code glosses were 
not included for a reason of those sentences originated from the references they 
were taken. It happened since the writer anticipated the confusion between the real 
authors’ own writing and citation they took from references since the study 
originated to seek code glosses produced by students of English Department of 
UNJ. 
4.2.1 Types of Code Glosses in Literature Review Section of English 
Department Students’ skripsi  
The result of the analysis can be seen from the table below indicating there 
are two main functions of code glosses, which are reformulation and 
exemplification, and sub category of reformulation itself namely expansion 
(explanation and implication) and reduction (paraphrase and specification). 
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Table 2. Distribution table of Code Glosses Functions Types in Literature Review 
Section  
 
Programs 
Reformulation  
Exemplifi
cation 
 
Total Expansion Reduction 
Explanation Implication Paraphrase Specification 
Education 45 22 2 20 30 119 
Literature 57 12 1 0 19 89 
Total 102 34 3 20 49 208 
% 49,04 % 16,35 % 1,44 % 9,62 % 23,56 % 100% 
As we can see, explanation function has the highest appearance of code 
glosses in 163 pages of samples with total 102 (49, 04%) appearances. Following 
with exemplification function with 49 (23, 56%) appearances and implication 
function in the third place with 34 (16, 35%) appearances. Meanwhile subcategory 
of reformulation known as reduction function has total 20 (9, 62%) on specification 
function and 3 (1, 44%) on paraphrase function. 
However, there is a unique fact that reduction function both programs have 
trouble with the low number of paraphrase function. And especially literature 
program that didn’t include specification function as part of their writing. On the 
other hand, three of the samples didn’t feature implication function as part of code 
glosses they use and 7 out of 10 samples didn’t use paraphrase function. 
Statistically speaking that English Department’s students are more familiar 
with explanation function. It shows the intention of the authors of the skripsi either 
program to have their readers understand what they really want to deliver by giving 
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more explanation. It means that interactive metadiscourse feature applied to their 
skripsi has been achieved. But somehow, there is an exception on Literature 
program when it comes to familiarizing their reader with something specific 
(specification). By the very limited use of specification function (see table 2) shows 
that the authors of Literature Program’s skripsi didn’t contain the readers 
understanding in certain area they discussed.  
4.2.2. The Frequency of Code Glosses in Literature Review Section of 
English Department Students’ skripsi  
Based on frequency, some functions outstand the others especially on one 
category on one of two main functions (reformulation function). In reformulation 
function, explanation function outstands the others with 102 occurrences or 49, 04% 
of all code glosses occurrences (see table. 2). The table below shows the frequency 
occurrences of code glosses by their types. 
Table 3. Code Glosses frequency by programs (per 1000 words) 
Functions Education 
Program 
Literature 
Program 
Total 
Reformulation 2,08 1,63 3,71 
- Expansion 1,56 1,61 3,17 
a. Explanation  1,05 1,33 2,38 
b. Implication  0,51 0,28 0,79 
- Reduction 0,51 0,02 0,54 
a. Paraphrase  0,05 0,02 0,07 
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b. Specification  0,47 0 0,47 
Exemplification  0,70 0,44 1,14 
Total 2,78 2,08 4,85 
 
4.2.3. The Most Dominant and Prominent Code Glosses in Literature 
Review Section of English Department Students’ Skripsi  
As simple as it sounds, the most dominant and prominent code glosses 
function in English Department students’ skripsi can be easily seen in the statistic. 
To make it clear the writer provide a chart of distribution of code glosses in English 
Department students’ skripsi.  
 
Explanation function dominate the use of code glosses in English 
Department Students’ skripsi with 49, 07% from all code glosses occurrences 
outstands other functions. It means that the authors of the skripsi were aware of the 
audience who will read their skripsi. On the other hand, the table below will show 
you the code glosses markers or items and their frequency of appearance found in 
Explanation 
49.07%
Implication 
16.29%
Paraphrase 
1.44%
Specification 
9.69%
Exemplificati
on 
23.51%
FIGURE 5. CODE GLOSSES 
DISTRIBUTION
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English Department students’ skripsi. The writer found 28 markers or items 
indicating code glosses in the samples of literature review section on English 
Department students’ skripsi.  
 Table 4. Code glosses markers frequency 
No. Markers/Items Functions Frequency 
Percentage 
(%) 
1 (__) parentheses  Explanation  51 24,52 % 
2 It means/ which means Explanation  7 3,37 % 
3 Which (is) Explanation  7 3,37 % 
4 ,  __  , (coma) Explanation 3 1,43 % 
5 -__- (dash) Explanation  1 0,48 % 
6 : (colon) Explanation  1 0,48 % 
7 known as Explanation 4 1,92 % 
8 That is Explanation  13 6,25 % 
9 Namely Explanation 1 0,48 % 
10 called  Explanation 14 6,73 % 
11 (__) parentheses Specification  12 5,77 % 
12 Especially Specification  5 2,40 % 
13 Particularly  Specification  2 0,96 % 
14 Which is Specification 1 0,48 % 
15 It means / which means Implication 7 3,37 % 
16 Conclude Implication  6 2,88 % 
33 
 
17 Sum up / summary  Implication  5 2,40 % 
18 We can say that /be seen implication 3 1,44 % 
19 In brief /briefly Implication  3 1,44 % 
20 In short / shortly Implication  4 1,92 % 
21 In other words Implication  3 1,44 % 
22 In other words Paraphrase 1 0,48 % 
23 It means / which means Paraphrase  2 0,96 % 
24 For example/ the 
example of 
Exemplification 
39 18,75 % 
25 Might happen in Exemplification 1 0,48 % 
26 Such as / such in Exemplification 4 1,92 % 
27 e.g.  Exemplification 5 2,40 % 
28 Others. Implication 3 1,44 % 
Total  208 100 % 
 
As we can see, some markers might appear in different functions. This 
means that one markers can be used in different intention. For example, the use of 
in other words appeared in two functions of implication and paraphrase functions. 
Another example is the use of parentheses / (__) appeared also in two functions of 
explanation and simplification functions. Those findings indicating that by knowing 
the markers provided in the reference doesn’t mean that a certain function can be 
detected easily. Further investigation need to be done to acquire the real function of 
a marker. 
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From the table above, it shows that the use of parentheses of explanation 
most likely to be the highest usage than the others with 51 occurrences (24, 52%). 
In the second place comes for example / the example of with 39 occurrences (18, 
75%).  
 4.3. Discussion 
After result or findings of the analysis, the writer try to triangulate the 
findings with the questions and the purposes of this study which are finding the 
types, frequency and the dominant and prominent code glosses in Literature review 
section of English Department students’ skripsi. 
4.3.1 Types of Code Glosses in Literature Review Section of English 
Department Students’ skripsi  
Literature review contains the elaboration of ideas the authors have in more 
elaborate ways. This section consists of explanation of many terminologies related 
to certain area they are fallen to. Some terminologies or concepts frequently 
retrieved from sources. As the writers, they need to debrief those terminologies to 
be reader friendly. As shown before, all types of code glosses were found in the 
samples of literature review section.  It means the authors must have understood the 
importance of the usage of code glosses in their writing. Their writing style explain 
their preference the usage of kinds of code glosses they used. Also they might have 
realized their responsibility as the writers of skripsi that their writing would be 
reader oriented.  
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Despite the fact that all types of code glosses occurred in the samples, 
unevenly distribution of code glosses unraveled other fact the knowledge of code 
glosses is limited. On the other hand, the uneven distribution of code glosses shows 
the fact that some purpose of a scientific writing might not prevail. Say that the use 
of explanation is higher than any other functions and the use of paraphrase is lowest 
part demonstrates that the purpose of reader friendly writings might be misled. To 
see more clearly, further discussion needed. The writer will try to elaborate the 
findings into discussion below. 
Reformulation (Hyland, 2007) as a discourse function whereby the second 
unit is a restatement or elaboration of the first to reinforce the message is divided 
into expansions and reductions (see figure 1.). It means that every reinforcement of 
a first statement included into reformulation. The axiom of reformulation functions 
found in literature review section is 159 out of 208 (76, 44%). It was contributed 
by parentheses markers as one of the markers included in the explanation function 
with 24, 52% or 51 occurrences. And somehow explanation functions become the 
beneficial of reformulation function with total 49, 07% occurrences including 
parentheses in it.  
Expansions functions elaborate a statement in order to make readers 
understand in elaborate way (Hyland, 2007). This functions allows writers to 
broaden a statement or a concept into different level in order to make understand 
the reader by giving further explanation or implication. It means the writers express 
their intentions poured in different words from the first unit they support by giving 
either explanation or implication. 
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Explanation means giving elaboration of the first unit of a concept in order 
to clarify a concept to the readers by providing a gloss or explanation.  They 
function to expand the readers’ understanding of material or a concept. As in the 
table, explanation function frequently identified by parentheses (_), that is, it 
means/which means, etc. for example:  
(1) Pronunciation mistakes include mistakes in producing segmental 
sounds (vowels and consonants) and supra segmental sounds 
(stress, intonation, linking, pitch, and rhythm). (Sample 1) 
(2) It is usually defined as the way someone speaks or something 
that is related to how the sound is produced. (Sample 1) 
(3) The other is that the TL lacks a super ordinate or a hyponym 
which means that the TL may have specific word (hyponym) but 
no general words (super ordinate), and vice versa. (Sample 6) 
However, the use of other marker of explanation appeared to be underused 
with only 1 occurrence which are namely, dash (─). And further the writer found a 
marker that is unique that colon (: ) is able to represent an explanation function by 
occurrence of 1 on sample 8.  
(4) The main characters—Celine (played by Julie Delpy) and Jesse 
(played by Ethan Hawke)—are in their forties raising two kids 
together, so this movie revolves around the kind of issues such 
people embrace in real life: how to be good parents, how to 
balance the needs of their careers, how to keep the spark alive 
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in their relationship, and how to deal with the aging process. 
(sample 8) 
(5) The main characters—Celine (played by Julie Delpy) and Jesse 
(played by Ethan Hawke)—are in their forties raising two kids 
together, so this movie revolves around the kind of issues such 
people embrace in real life: how to be good parents, how to 
balance the needs of their careers, how to keep the spark alive 
in their relationship, and how to deal with the aging process. 
(sample 8) 
As we can see, the use of colon (: ) here represent the gloss that is needed 
for the first unit. The fact that both dash (─) and colon (: ) markers in the same 
sentence doesn’t change the fact that both markers have significant role in the 
sentence as explanatory markers of explanation functions. 
Implication function to sum up or draw a conclusion of the main import of 
prior segment. Generally, implication function is indicated by in other words 
marker. However, other markers that equivalent to it are welcome to use. In fact, 
the writer found some other markers as the signals or markers of implication 
function such as it means/which means, in conclusion, sum up/summary, in 
brief/briefly, in short/shortly, and as stated before as their markers. For example:  
(6) Learning according to information-processing theories, is a 
process of linking new information to the background 
information that have been stored before to solve the problem 
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(Gredler, 1992: 79). It means learning can be done by utilizing 
complex and active processor in human memory. (sample 9) 
(7) Additionally, a portfolio is also employed in order to promote 
learners the reflective ability, and to depict students’ learning 
journey from their starting point until how they had made 
improvement (Kavaliauskienė, 2010, p.3; Kuhlman, 2006, p.1). 
Briefly, the major purpose of portfolio assessment is allowing 
teachers to obtain large, picture of students and their learning 
progress. (sample 3) 
 
Reduction means restrict the meaning that has been said in order to limit the 
scope or narrowing the area of understanding of the reader into certain area by 
paraphrase or specification. 
Paraphrase is reformulating a concept into the other form either in the same 
length or more which maintain the meaning of the first unit. However, in context of 
code glosses, the writer limits the paraphrase into the paraphrase that the authors of 
skripsi wrote themselves to gloss the first unit. So, paraphrase that indicated in-text-
citation did not include as part of paraphrase functions of code glosses. Paraphrase 
in this study indicated by it/which means and in other words. Although, there are 
limited findings of paraphrase in the samples. Paraphrase identified in the samples 
only occurred three times.  
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(8) From all explanations above, it can be concluded that 
pronunciation is the way of producing sounds of language, both 
segmental and supra segmental, that is accepted or generally 
understood by other people. It means pronunciation should be 
intelligible in order to make other people know or understand 
what the speakers say. (sample 1) 
(9) Most of the researchers are interested in conducting this research 
because they think the literature work as the reflection of society. 
It means that the social phenomenon can trigger the production 
of literature works and the successful literature works are those 
which can reflect the age. (sample 4) 
Specification stands for reformulation functions that restrict the 
understanding by not restating a concept but rather specify in detail in order to 
constrain the readers’ interpretation. Specification function markers found in the 
study are parentheses (_), especially, particularly, and which is. For example: 
(10) Being a part of a teacher education program, the Work 
Experience 1 Course in the English Language Education Study 
Program (ELESP) of UNJ attempted to facilitate students to 
practice teaching in various EFL classrooms and to practice 
reflecting on their learning. (sample 3) 
(11) They assist the researcher to reveal functions of talks that 
are uttered by the teacher during English teaching and 
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learning, especially the teacher’s utterances functioned as 
questioning. (sample 7) 
Exemplification functions has more usage in the samples indicated the 
occurrences of 23, 56 %. Exemplification plays important part like reformulation 
functions in the interactive process between reader and the writer since the writer 
anticipates the need of the readers of assistance of clarification by giving the best 
way to perceive. Exemplification is indicated by for example, the example of, such 
as, and e.g. as the markers. Here are some of the example of exemplification 
functions found in the samples: 
(12) The placing of stress can also affect the meaning and the class 
of word. For example: ‘import and im’port. (sample 1) 
(13) There are several kinds of gadgets and props that can be used 
in the classroom to teach pronunciation, such as rubber bands, 
kazoos, and rods. (sample 1) 
(14) Self-concept occurs in infancy when the child learns that 
something always there (e.g., its body) and some things are 
there only sometimes (e.g., the mother’s breast). (sample 2) 
4.3.2. The Frequency of Code Glosses in Literature Review Section of English 
Department Students’ skripsi  
On the frequency of code glosses in literature review section of skripsi, still, 
explanation function outstands the other function shown on how many occurrences 
per 1000 words which is 3,7 (see table 3). Followed by exemplification 1, 14 (see 
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table 3). Despite the fact, the underuse of other functions need to be concern since 
they also have significance on helping writers to interact with readers in a whole lot 
different ways which is more unique and interesting for reader not only based on 
writers’ preference on writing style.  
However, on the occurrences of code glosses based on programs, that 
English Department has, shows that on Literature programs still lack on implication 
functions with 0 (zero) occurrence and both programs lack on paraphrase functions 
with only total 3 occurrences.  
4.3.3. The Most Dominant and Prominent Code Glosses in Literature Review 
Section of English Department Students’ Skripsi  
Among all functions occurred in the English Department students’ skripsi, 
the most dominant function used was explanation functions with 49, 04% or 102 
occurrences followed by exemplification functions with 23, 56% or 49 occurrences. 
That made explanation functions outstand other functions and made it as the 
dominant and prominent code glosses in study of literature review of English 
Department students’ skripsi. And as the functions, the markers that has high 
application was parentheses (_) in the explanation functions. It means that the 
authors of skripsi really wanted to help the readers to understand the intention of 
the authors by giving more elaboration in form of explanation functions especially 
parentheses (_) that was defined as most efficient form the readers easily 
comprehend. 
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CHAPTER V 
CONCLUSION AND RECOMMENDATION 
This section presents the draw of conclusion and suggests some 
recommendation of the study. 
5.1 Conclusion 
This study was conducted to analyze and interpret types of code glosses in 
English Department students’ skripsi. Also to find the frequency and dominance 
and prominence of code glosses used in students’ skripsi. It focused on two main 
function as Hyland’ taxonomy has. They are reformulation and exemplification 
functions. On reformulation the writer focused on two sub category (expansions 
and reductions) and deep more into four more categories which were explanation, 
implications, paraphrase and specifications.  
Based on the result, each type of functions of code glosses was found. In 
total of 163 pages of 42.848 words from 10 samples, 208 code glosses were found. 
It shows that the authors of skripsi tried to make the readers understood the intended 
meaning the authors trying to make. The authors tried to make the skripsi more 
reader friendly by giving code glosses into them. Code glosses found in the samples 
of literature review of English Department students’ skripsi were 208 divided into 
five categories which four belong to reformulation and one to exemplification. 
Reformulation contributed with 102 (49, 04%) explanation functions, 34 (16, 35%) 
implications functions, 20 (9, 62%) specifications functions and 3 (1, 44%) 
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paraphrase functions. Meanwhile exemplification functions contributed with 49 
(23, 56%) occurrences.  
5.2 Limitation of the study 
The limitation of the study is the limitation of time and the study was 
conducted only on a small amount of corpus, which was 10 education and literature 
program skripsis. Having a longer set of time would be better to analyze more part 
of the skripsi where code glosses devices could be found thoroughly. Analysing 10 
skripsis, the researcher has achieved the objectives. But analysing 10 skripsis is not 
enough to represent the whole community of English Department. In other words, 
we cannot generalize this result of the study to a larger part of corpus in English 
Department. Also, the researcher couldn’t cover the routine or the pattern of each 
program that was uniquely belong to their expertise. The next study might cover 
the pattern of education and literature program’s academic writings. Since this 
anomaly might change the end result of the study in the future. For example, in this 
study, the researcher found that in literature program they didn’t utilize 
specification function of code glosses in their writings or zero (0) occurrence.  
5.3 Recommendation 
By conducting this study, the writer wants to suggest some 
recommendations related to the study. First, some of the results of the study might 
be some consideration for English Department students in composing their writing. 
Which means that it would be helpful for readers when the writers of a scientific 
writing realize their capacity and responsibility. Responsibility of writer is to guide 
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the reader to find the intended meaning. By using code glosses, writers could 
anticipate how readers’ interpretation. The more awareness of the writers on their 
reader centered responsibility when writing, the more interactive their writing will 
be. Second, contributing to academic environment, the writer hope that English 
Department institution would consider this study to be one of a model for the 
students writing. The study on this field specifically code glosses is very limited. 
The more study on this field would stimulate the awareness of interactive discourse 
in students’ writing. Third, for the next researcher who want to conduct research on 
the same field, the writer hopes that the next product of the same research would 
more comprehensive and thorough by finding more challenge to investigate to 
another level not only in English Department of UNJ only. 
 
 
 
 
 
  
45 
 
REFERENCES 
Akoto, O. Y. (2013). Adaptation of Token-Value Concepts to the Analysis of  
Code Glosses in University of Cape Coast Students’ Handbook. English 
for Specific Purposes World, 14(39) 
Akoto, O. Y. (2014). Communicative Functions of Code Glosses in Students’  
Handbook from Ghanaian University. Journal of English Language and 
Literature. Volume 1 No. 2. 42-47 
Berelson, GAO, Krippendoff, and Weber cited in Stemler, Steve. (2001). An  
overview of Content Analysis. Practical Assessment, Research & 
Evaluation, 7(17).  
Burneikaite. 2009. Metadiscoursal connectors in linguistics MA theses in English  
L1 & L2. Kalbotyra. 61(3) 
DePoy and Gitlin (2011:56) Introduction to research: Understanding and  
Applying Multiple Strategies Forth Edition. Missouri; Elsevier Mosby.  
Hyland. 2005. Metadiscourse; Exploring Interaction in Writing. New York:  
Continuum 
Hyland. 2007. Applying a Gloss: Exemplifying and Reformulating in  
Academic Discourse. Applied Linguistics 28/2: 266-285. 
Krippendoff. 2004. Content Analysis An Introduction to Its Methodology.  
London: Sage Publications. 
46 
 
Lee 2004 cited from Hyland. 2007. Applying a Gloss: Exemplifying and  
Reformulating in Academic Discourse. Applied Linguistics 28/2: 266-285. 
Rahimpour. 2013. Employing a Gloss in English and Persian Academic Writing:  
Exemplifying and Reformulating in Applied linguistics Research Articles. 
Proceeding of Global Summit on Education. 749-763 
Sato and Suzuki. 2012. From a Gloss to a Learning Tool: Does Visual Aids  
Enhance Better Sentence Comprehension?. Eurocall. 
Telebinejad and Ghadyani. 2012. A Contrastive Rhetoric Analysis of ‘Code  
Glosses’ in Medicine Academic Research Posters Written in English by 
Native and Iranian Writers. Journal of Language, Culture, and Translation 
(LCT), 1(2) (2012), 81-95. 
APENDICES 
Analysis table sample 1 
No Clauses Items / Signals Frequency  
1 Ref From all explanations above, it can be concluded that pronunciation is the way of producing 
sounds of language, both segmental and supra segmental, that is accepted or generally 
understood by other people. 
It can be 
concluded 
[implication] 
That is 
[explanation] 
1 
 
 
1 CG It can be concluded that pronunciation is the way of producing sounds of language, both 
segmental and supra segmental, that is accepted or generally understood by other people. 
2 Ref From all explanations above, it can be concluded that pronunciation is the way of producing 
sounds of language, both segmental and supra segmental, that is accepted or generally 
understood by other people. 
It means 
[paraphrase] 
 
 
1 
CG It means pronunciation should be intelligible in order to make other people know or 
understand what the speakers say. 
3 Ref Phonemes, also known as segments, are the different sounds within a language which are 
separated into consonants and vowels. 
Also known as 
[specification] 
1 
CG also known as segments 
4 Ref If there is one sound changes in a word, it may change its meaning. For example 
[exemplification] 
1 
CG For example: bed and bet. 
5 Ref The placing of stress can also affect the meaning and the class of word.  For example 
[exemplification] 
1 
CG For example: ‘import and im’port. 
6 Ref There are several kinds of gadgets and props that can be used in the classroom to teach 
pronunciation, such as rubber bands, kazoos, and rods. 
Such as 
[exemplification] 
1 
CG such as rubber bands, kazoos, and rods. 
7 Ref These things are useful in teaching word stress, sentence stress, rhythm, and intonation. For example 
[exemplification] 
1 
CG Rubber bands, for example, can help students to understand the stress patterns either in the 
word or sentence. 
8 Ref Teachers may use hand gestures, body movements, and facial expressions when teaching 
pronunciation. 
For example 
[exemplification] 
1 
CG For example: When teachers want to teach intonation, they can sweep their hands up and down 
to show the rising and falling intonation. 
9 Ref Using visual aids may help learners easier and more relax while learning pronunciation. The example of 
[exemplification] 
1 
CG The examples of visual aids are sound-color charts, Fidel wall charts, rods, pictures, mirror, 
etc. 
10 Ref Teachers are expected to be able to give feedback to learners’ performance especially in their 
pronunciation. 
Especially  
[specification] 
1 
CG especially in their pronunciation. 
11 Ref Whereas, analytic-linguistic approach, which is more complicated than the previous one, 
recognizes the importance of intervention of pronunciation in language acquisition. 
, … , 
[explanation] 
which is 
[explanation] 
1 
CG , which is more complicated than the previous one, 1 
12 Ref Whereas, analytic-linguistic approach, which is more complicated than the previous one, 
recognizes the importance of intervention of pronunciation in language acquisition. 
Which is 
[explanation] 
1 
CG which is more complicated than the previous one 
13 Ref Mistakes in pronunciation are very common to the language learners, especially for non-native 
speakers. 
Especially 
[specification] 
1 
CG especially for non-native speakers. 
14 Ref The mistake caused by language transfer happens when students get interferences from their 
mother tongue. 
For example 
[exemplification] 
1 
CG For example, students do not know how to pronounce meter in English. Because the word 
meter is also exist Indonesian, so they pronounce it as meter /metər/ in Indonesian not meter 
/’mi:tər/ in English. 
15 Ref The overgeneralization of the target language happens when students have been taught the 
pronunciation rules but they still continue to use the wrong rules. 
For example 
[exemplification] 
1 
CG For example: Students have been taught the different pronunciation of /d/ in the end of the 
word but they still pronounce /d/ as /d/ both in the voiced and voiceless sounds. 
16 Ref Pronunciation mistakes include mistakes in producing segmental sounds (vowels and 
consonants) and supra segmental sounds (stress, intonation, linking, pitch, and rhythm). 
(….) 
[explanation] 
2 
CG (vowels and consonants) (stress, intonation, linking, pitch, and rhythm) 
17 Ref The mistakes can be found in: a) /P/ versus /B/  For example 
[exemplification] 
1 
CG for example: “peas” becomes “bees”, 
18 Ref b) /F/ versus /P/  For example 
[exemplification] 
1 
CG for example: “for and pour” and “feel and peel”, 
19 Ref c) the letter /S/  For example 
[exemplification] 
1 
CG for example: “peas” becomes “pee”, 
20 Ref d) /L/ versus /R/  Such in 
[exemplification] 
1 
CG such in: “lice” becomes “rice”, 
21 Ref e) /B/ versus /V/, and f) Long /O/ versus Short /O/. Might happen in 
[exemplification] 
1 
CG The last two mistakes might happen in the word “novels” which became “nobles”. 
22 Ref Moreover, the learners also have less attention on the rule for the pronunciation of the 
morpheme /-s/ when it is added to the end of a word (whether it should be pronounced as 
voiced or voiceless). 
(…) 
[explanation] 
1 
CG (whether it should be pronounced as voiced or voiceless). 
23 Ref Pronunciation mistakes which are made by the learners should be corrected. Which are 
[explanation] 
1 
CG Which are made by the learners 
24 Ref Pronunciation correction can be done in two ways: directly correct students’ mistakes by 
giving the right way of pronouncing the word (responsive) and correct students’ mistakes by 
giving explanation of how the sounds are produced (proactive). 
(…) 
[explanation] 
2 
CG (responsive)   (proactive). 
25 Ref These are explicit correction, recast, elicitation, metalinguistic clues, clarification and 
repetition. 
Are usually 
called 
1 
CG The last four types are usually called “prompts” (2007:45). [specification] 
26 Ref It is usually defined as the way someone speaks or something that is related to how the sound 
is produced. 
That is 
[explanation] 
1 
CG that is related to how the sound is produced. 
27 Ref Stress occurs when the speaker emphasizes one syllable that is being stressed by increasing the 
volume or changing the pitch of their voice. 
That is 
[explanation] 
1 
CG that is being stressed by increasing the volume or changing the pitch of their voice. 
28 Ref The phrase that is being twisted is designed to be difficult to articulate properly. That is 
[explanation 
1 
CG that is being twisted is designed to be difficult to articulate properly. 
Total  32 
Ref : Referent CG : Code Glosses 
Total appearances :  32  Explanation  : 13 Implication   : 1 
Specification  : 4  Paraphrase  : 1 Exemplification  :  13 
 
 
 
 
 
 
 
 
Analysis Table Sample 2 
No Clauses Items / Signals Frequency 
1 Ref The aspect of self, which consist of the terms of I and ME, also contains each 
function. 
, … , 
[explanation] 
Which 
[explanation] 
1 
CG , which consist of the terms of I and ME, 1 
2 Ref Self-concept occurs in infancy when the child learns that something always there 
(e.g., its body) and some things are there only sometimes (e.g., the mother’s breast) 
e.g. 
[exemplification] 
2 
CG (e.g., its body), (e.g., the mother’s breast)  
3 Ref Rogers pointed the formative tendency to many examples from nature, such as; 
complex galaxies of stars form from a less well-organized mass; crystals such as 
snowflakes emerge from formless vapor; complex organisms develop from single 
cells; and human consciousness evolves from a primitive unconsciousness to a 
highly organized awareness 
such as 
[exemplification] 
1 
CG such as; complex galaxies of stars form from a less well-organized mass; crystals 
such as snowflakes emerge from formless vapor; complex organisms develop from 
single cells; and human consciousness evolves from a primitive unconsciousness to 
a highly organized awareness 
 
4 Ref As stated in Fiest and Fiest, (2002: 467), the self includes all those aspects of one’s 
being and one’s experiences that are per ceived in awareness (though not always 
accurately) by the individual. 
(…) 
[explanation] 
1 
CG (though not always accurately)  
5 Ref As stated in Fiest and Fiest, (2002: 467), the self includes all those aspects of one’s 
being and one’s experiences that are per ceived in awareness (though not always 
accurately) by the individual. 
For example 
[exemplification] 
1 
CG For example, people can disown certain aspects of their selves, such as experiences 
of dishonesty, when such experiences are not consistent with their self-concept 
 
6 Ref The previous paragraphs It concludes that 
[implication] 
1 
CG From above definition, it concludes that the self-concept reflects those 
characteristics that the person perceives as being part of himself and herself 
 
7 Ref It describes how people’s self-concept is shaped through the interaction with the 
environment, particularly the environment composed of significant others (e.g., 
parents, siblings, relatives) 
e.g. 
[exemplification] 
1 
CG (e.g., parents, siblings, relatives)  
8 Ref The second, Rogers stated that some experiences accurately symbolized and freely 
admitted to the self-structure, for example, a talented pianist is told by his friend 
that his playing is excellent, he may hear these words, accurately symbolized them, 
and freely admit them to his self-concept 
For example 
[exemplification] 
1 
CG for example, a talented pianist is told by his friend that his playing is excellent, he 
may hear these words, accurately symbolized them, and freely admit them to his 
self-concept 
 
9 Ref Related to the theory of needs, Abraham Maslow postulated that people begin 
development with basic needs (motives) that are not noticeably different from 
animal motivation (Cloninger, 1996: 445). 
(….) 
[explanation] 
1 
CG (motives)  
10 Ref The need of positive self-regard contended that all persons have a strong desire to 
be loved and accepted by others that matter to them (Hjelle and Zieglar, 1992: 
500). 
It means that 
[implication] 
1 
CG It means that if people are loved by others, they accept positive self-regard.  
11 Ref Rogers added that people are vulnerable when they are unaware of the discrepancy 
between their organismic self and their significance experience (Feist and Feist, 
2002: 471). 
It means that 
[implication] 
1 
CG It means that the more incongruence, the more vulnerable the people.  
12 Ref Besides, William James recommended using different terms of self that is the “I“ 
and “ME”, as a means of distinguishing between the two aspects of self. 
That is 
[explanation] 
1 
CG that is the “I“ and “ME”, as a means of distinguishing between the two aspects of 
self. 
 
Ref : Referent CG : Code Glosses 
Total  : 14   Explanation :  5    Implication : 3 
Specification : 0  Paraphrase : 0    Exemplification : 6 
 
 
 
 
 
 
 
 
 
 
 
 
 
Analysis Table Sample 3 
No Clauses Items / Signals Frequency 
1 Ref The preceding paragraph To sum up 
[implication] 
1 
CG To sum up, portfolio assessment places students as the active participants who construct the 
learning portfolio and assess it by themselves based on specified criteria. 
 
2 Ref Additionally, a portfolio is also employed in order to promote learners the reflective ability, 
and to depict students’ learning journey from their starting point until how they had made 
improvement (Kavaliauskienė, 2010, p.3; Kuhlman, 2006, p.1). 
Briefly 
[implication] 
1 
CG Briefly, the major purpose of portfolio assessment is allowing teachers to obtain large, picture 
of students and their learning progress. 
 
3 Ref The preceding paragraph In short 
[implication] 
1 
CG In short, various types of portfolio can be used based on the purposes of the portfolio 
assessment. 
 
4 Ref The preceding paragraph In short 
[implication] 
1 
CG In short, a portfolio could prevent any plagiarism practices by individualizing the assignments, 
but detection on students’ work still needs to be carried out. 
 
5 Ref The preceding paragraph In brief 
[implication] 
1 
CG In brief, advantages as well as disadvantages are possessed by a portfolio assessment.  
6 Ref The preceding paragraph In short 
[implication] 
1 
CG In short, the guidelines for using a portfolio are expected to ease teachers to employ portfolio 
assessment in a systematic way. 
 
7 Ref The preceding paragraph In brief 
[implication] 
1 
CG In brief, a portfolio needs to be reviewed and graded based on the identified criteria in order to 
provide fair assessment result for students. 
 
8 Ref The preceding paragraph In summary 1 
CG In summary, the literature notified that a portfolio can serve as an appropriate tool to keep a 
record of one’s (in this study is the students’) pedagogical competence. 
 
9 Ref In summary, the literature notified that a portfolio can serve as an appropriate tool to keep a 
record of one’s (in this study is the students’) pedagogical competence. 
(…) 
[explanation] 
1 
CG (in this study is the students’)  
10 Ref Being a part of a teacher education program, the Work Experience 1 Course in the English 
Language Education Study Program (ELESP) of UNJ attempted to facilitate students to 
practice teaching in various EFL classrooms and to practice reflecting on their learning. 
(…) 
[specification] 
1 
CG (ELESP)  
11 Ref In addition, only the lesson plans and reflection papers which could be used to reveal students’ 
pedagogical competence improvement. Meanwhile, the videos of students’ performances in 
the microteaching activities served as the additional content which provided facts on students’ 
teaching performances. 
Particularly 
[specification] 
1 
CG Particularly in this study, the lesson plans, reflection papers, and students’ performances in the 
videos become the sources of data showing students’ improvement on pedagogical 
competence. 
 
12 Ref The preceding paragraph To sum up 
[implication] 
Particularly 
[specification] 
1 
CG To sum up, particularly used in the WE 1 Course, the portfolio assisted students to reflect on 
their learning, and thus allowed them to make improvements. 
1 
13 Ref Moreover, the three elements of pedagogical competence (to design, to execute, and to 
evaluate lessons), may be broken down into specific parts. 
(…) 
[explanation] 
1 
CG (to design, to execute, and to evaluate lessons)  
14 Ref The preceding paragraphs on “3. Pedagogical Competence and Its Components” To sum up 
[implication] 
1 
CG To sum up, English teachers are required to master various competences in order to facilitate 
student learning. 
 
15 Ref Researches on the use of portfolio assessment especially in teacher education have been 
frequently conducted. 
Especially 
[specification] 
1 
CG especially in teacher education  
16 Ref According to the researcher having studied the literature concerning portfolio assessment, the 
portfolio assessment was regarded appropriate to be applied in the WE 1 Course since it could 
provide authentic data about students’ learning and improvement especially on pedagogical 
competence (as the primary focus in the WE 1 Course) or other skills during the course. 
Especially 
[specification] 
 
(…) 
[Explanation] 
1 
CG especially on pedagogical competence,  (as the primary focus in the WE 1 Course) 1 
Ref : Referent CG : Code Glosses 
Total  : 18 Explanation : 3 Implication : 10 
Specification : 5 Paraphrase : 0 Exemplification : 0 
 
 
 
 
 
 
 
 
 
 
 
Analysis table Sample 4 
No Clauses Items / Signals Frequency 
1 Ref Most of the researchers are interested in conducting this research because they think the 
literature work as the reflection of society. 
It means that 
[paraphrase] 
1 
CG It means that the social phenomenon can trigger the production of literature works and the 
successful literature works are those which can reflect the age. 
 
2 Ref There are some considerations why the literary works are related to the society and it should 
be observed related to the society (Ratna, 2004:332): a. b. c. d. e. 
We can say 
[implication] 
1 
CG Based on those explanations, we can say that the literary works are functioned to give the 
recognition towards the social phenomenon. 
 
3 Ref Besides, other cultural aspects also include in this approach, such as history, philosophy, 
religion, economy, and politics. 
Such as 
[exemplification] 
1 
CG such as history, philosophy, religion, economy, and politics.  
4 Ref The preceding paragraph In other words 
[implication] 
1 
CG In other words, in sociology of literature, literary works can be seen as the social 
documents or the reflection of the real fact on the time they are made, the manifestation of 
the authors’ social life, and the expression of historical and socio-cultural experiences. 
 
5 Ref In daily life, there must be something which happened in our social life that can’t be 
avoided, that is what we call it Social phenomena. 
That is  
[explanation] 
what we call 
[specification] 
1 
CG that is what we call it Social phenomena. 1 
6 Ref The preceding paragraph As stated above 
[implication] 
1 
CG As stated above, social phenomena deals with something which happens in our 
surrounding and it is happened because of human beings social interaction each other. 
 
7 Ref To compete with others, productivity of productions should be increased continuously. It means that  1 
CG It means that, the cost production should be oppressed till the minimum point so that the 
output can be sold at minimum price and the producer will win the competition with other 
competitor. 
[explanation]  
  Capitalism is liberal economics system which only follows one principle that is the 
bargaining at the market. 
That is 
[explanation] 
1 
  that is the bargaining at the market.   
8 Ref The preceding paragraphs on “2.2. Materialism” We can say that 
[implication] 
1 
CG Finally, we can say that, there are two important elements which can stimulate the 
capitalists, that is, desire to add the private ownership and there is a competition among 
the other companies. So, the monopoly of money is concentrated in big companies. 
 
9 Ref Finally, we can say that, there are two important elements which can stimulate the 
capitalists, that is, desire to add the private ownership and there is a competition among 
the other companies.  
That is 
[explanation] 
1 
CG that is, desire to add the private ownership and there is a competition among the other 
companies. 
  
10 Ref Marx's analysis of history is based on his distinction between the means of production, 
literally those things, like land and natural resources, and technology, that are necessary 
for the production of material goods, and the social relations of production,  
In other words 
[implication] 
1 
CG In other words, the social relationships people enter into as they acquire and use the 
means of production. 
 
11 Ref “Materialist criticism, like historical materialism in general, is not an ideology because it 
situates itself "outside the terrain of competing 'long perspectives' (other objective methods) 
in order to theorize the conditions of their very possibility" 
(…) 
[explanation] 
1 
CG (other objective methods)  
12 Ref The preceding paragraphs on “2.3. Novel, b. Setting” It can be seen that 
[implication] 
1 
CG From those explanations above, it can be seen that the term “setting” refers to the element 
of where and when the story occurs and also the social circumstances created by the 
authors in their works. 
 
13 Ref It has been known that Steinbeck is popular as the critical author;  It means 
[explanation] 
1 
CG It means that all his works is based on his critics toward what happened in his social life.  
Ref : Referent CG : Code Glosses 
Total   : 15  Explanation : 6  Implication : 6 
Specification : 1  Paraphrase : 1  Exemplification : 1 
 
 
 
 
 
 
 
 
 
 
 
 
 
Analysis Table Sample 5 
No Clauses Items / Signals Frequency 
1 Ref Rintisan Sekolah Bertaraf Internasional (RSBI) is a school which in a progress to achieve 
Sekolah Bertaraf Internasional (International Standard School). 
(…) 
[specification] 
(…) 
[explanation] 
1 
CG (RSBI) , (International Standard School) 1 
2 Ref Meanwhile Sekolah Bertaraf Internasional (SBI) itself is a school that has reached the 
National Education Standard and is enriched by the education standard of one country member 
of the Organization for Economic Cooperation and Development or another developed country 
which has a developed education system 
(…) 
[specification] 
1 
CG (SBI)  
3 Ref A higher graduation standard of competency (SKL) should be used in line with the National 
Education Standard (SNP). 
(…) 
[specification] 
2 
CG (SKL), (SNP)  
4 Ref Educators and educational personnel should meet the competency standards specified in 
National Education Standard (SNP). 
(…) 
[specification] 
1 
CG (SNP)  
5 Ref The school infrastructure should meet the National Education Standard (SNP). (…) 
[specification] 
1 
CG (SNP)  
6 Ref Empower all potential intelligence (multiple intelligences) (…) 
[explanation] 
1 
CG (multiple intelligences)  
7 Ref LTF (2009) reports that Test of English for International Communication (ToEIC) revealed 
that 600 teachers and principals in RSBI school of SMP, SMA and SMK in Indonesia have 
very low English skills. 
(…) 
[specification] 
1 
CG (ToEIC)  
8 Ref Wider communication (extended family, community, international links, and employment); (…) 
[explanation] 
1 
CG (extended family, community, international links, and employment);  
9 Ref Thinking benefits (creativity, sensitivity to communication); (…) 
[explanation] 
1 
CG (creativity, sensitivity to communication);  
10 Ref Hamers and Blanc (2000) claim that besides signaling ethnicity group membership, code 
switching also has a function to indicate identity. 
For example 
[exemplification] 
 
1 
CG For example, a Scottish Highlander who is not too fluent in speaking Gaelic tries to use Gaelic 
tags and phrases to signify his identity with the local Gaelic speech community. 
 
  Besides, they also found some bad effects of code switching.  That is 
[explanation] 
1 
  That is, the students’ fluency was not improved, and teachers and students spent much time 
ineffectively. 
 
11 Ref The tag switching happens in the end of sentences. It involves the insertion of a tag of one 
language into an utterance of the other language. 
The following is 
an example 
[exemplification] 
(…) 
[explanation] 
1 
CG The following is an example of tag switching, ‘I’m pleased to see you’re getting a 
Bewegungsmelder, ja’ (security light, yes). 
1 
12 Ref The tag switching happens in the end of sentences. It involves the insertion of a tag of one 
language into an utterance of the other language. 
Another example 
[exemplification] 
(…) 
[explanation] 
1 
CG Another example for this type of code switching is a switch from English to Tagalog ‘The 
proceeding went smoothly, ba?’ (didn’t they?) 
1 
13 Ref Intersentential switching involves a switch at a clause or sentence boundary, where each 
clause or sentence is in one language or another. 
One example of 
[exemplification] 
 
(…) 
[explanation] 
1 
CG One example of intersentential switching is as follow: “We’re going to Nicki’s house at nine 
and maybe to the Bomb [a night club] afterwards. (Short pause). Kristina bleibt allerdings zu 
Hause sie muss noch arbeiten’ (Unfortunately Kristina is staying at home because she still has 
to do some work). 
1 
14 Ref Intersentential switching involves a switch at a clause or sentence boundary, where each 
clause or sentence is in one language or another. 
Another example 
[exemplification] 
(…) 
[explanation] 
1 
CG Another example is a switch from English to Panjabi, ‘I’m guilty in that sense (clause 
boundary) ke ziada wsi English I bolde fer ode nal eda hwnde ke twhadi jeri zabane, na? 
1 
15 Ref It is switching of different types that occur within the clause or sentence boundary. This is an 
example 
[exemplification] 
(…) 
[explanation] 
1 
CG This is an example intrasentential switching from English to Tok Pisin, ‘What’s so funny? 
Come, be good. Otherwise, yu bai go long kot. (you’ll go to court) 
1 
16 Ref In this type of switch, the choice of language is controlled by rules and norm in the situation 
when the speaker spoke. 
For example 
[exemplification] 
1 
CG For example someone who speaks with his family will switch his language to a more formal 
language when his neighborhood comes to the talk. 
 
17 Ref This type of code switching where language choice determines the situation is called 
Metaphorical code switching (Blomm & Gumperz, 1971 in Hudson, 1996). 
The example is 
[exemplification] 
1 
CG The example is when a lecturer talks to his students in break time; he can decide to use formal 
or non formal language.  
 
18 Ref Class control or management is teachers’ skill in creating and keeping studying atmosphere to 
stay optimal and return it if there is any objection in teaching learning process. 
One example of 
[exemplification] 
1 
CG One example of it is stopping students’ action which is taking class attention or giving 
punishment in finishing task to the students. 
 
Ref : Referent CG : Code Glosses 
Total   : 26  Explanation : 10  Implication : 0 
Specification : 7  Paraphrase : 0  Exemplification : 9 
 
 
 
 
Analysis table Sample 6 
No Clauses Items / Signals Frequency 
1 Ref Besides that, there are some tensions in translation,for example between sound and sense, 
emphasis (word order) and naturalness (grammar), the figurative and the literal, neatness 
and comprehensiveness, concision and accuracy. 
For example 
[exemplification] 
(…) 
[explanation] 
1 
CG - for example between sound and sense, emphasis (word order) and naturalness 
(grammar), the figurative and the literal, neatness and comprehensiveness, concision 
and accuracy. 
- (word order), (grammar) 
2 
2 Ref Ecological category include geographical features, for example; plains, hills, flora and fauna. For example 
[exemplification] 
1 
CG for example; plains, hills, flora and fauna.  
3 Ref Sometimes geographical features can be normally distinguished from other cultural words 
because they are usually value-free, politically and commercially 
It means 
[explanation] 
1 
CG It means that they carry informative message, not expressive.  
4 Ref Food term has wide variation on translation procedure. Nowadays, some national food such as 
American, Italian and Japanese food have become global (e.g.Hamburger, Sushi, Sashimi, 
Pizza, Spaghetti, Pasta). 
e.g. 
[exemplification] 
1 
CG (e.g.Hamburger, Sushi, Sashimi, Pizza, Spaghetti, Pasta).  
5 Ref According to Baker (1997) cultural - specific concepts are those SL words may express a 
concept that is totally unknown in the target culture. They may have something to do with 
a religious belief, social custom, or even a type of food. 
For example 
[exemplification] 
That is 
[explanation] 
1 
CG For example, in Persian we have Ashura, Jihad as a religious word that is unknown in most of 
the other languages. 
1 
6 Ref The second category is SL concept is not lexicalized in the target language that means that 
the SL word may express a concept that is known in the target culture but simply not 
lexicalized. 
That is 
[explanation] 
1 
CG that is known in the target culture but simply not lexicalized.   
7 Ref Another Baker's category is that the SL word is semantically complicated which means that 
a single word can some times express a complex meaning than a whole sentence. 
Which means 
[explanation] 
1 
CG which means that a single word can some times express a complex meaning than a whole 
sentence. 
 
8 Ref The other is that the TL lacks a super ordinate or a hyponym which means that the TL 
may have specific word (hyponym) but  no  general words (super ordinate), and vice versa. 
Which means 
[explanation] 
 
(…) 
[explanation] 
1 
CG - which means that the TL may have specific word (hyponym) but  no  general words 
(super ordinate), and vice versa. 
- (hyponym), (super ordinate) 
2 
9 Ref The other is that the TL lacks a super ordinate or a hyponym which means that the TL 
may have specific word (hyponym) but  no  general words (super ordinate), and vice versa. 
For example 
[exemplification] 
1 
CG For example under "house", English has a variety of hyponyms that have no equivalence in 
many languages such as Persian, for example in English we have "bungalow", cottage, 
croft, chalet, hut, and manor, lodge and so on. 
 
10 Ref It succeeds transference and adapts the source language word first to the  normal 
pronunciation then to the normal morphology (word-forms) of the target language. 
(…) 
[explanation] 
1 
CG (word-forms)  
11 Ref Uniquely, this novel using two point of view. The writer as the Nelly (the nanny) and Mr. 
Lockwood  (the renteer). 
(…) 
[explanation] 
2 
CG (the nanny), (the renteer)  
Ref : Referent CG : Code Glosses 
Total   : 17  Explanation : 12  Implication : 0 
Specification : 0  Paraphrase : 0  Exemplification : 5 
 
 
Analysis table Sample 7 
No Clauses Items / Signals Frequency 
1 Ref First pattern of classroom interaction is teacher initiation, student response, teacher 
evaluation  
(…..) 
[specification] 
1 
CG (IRE)  
2 Ref The pattern of IRE was also known as the recitation script or triadic dialogue. Was also known 
as 
[explanation] 
1 
CG was also known as the recitation script or triadic dialogue.  
3 Ref The second pattern of classroom is teacher initiation, student response, teacher follow-up  (….) 
[specification] 
1 
CG (IRF)  
4 Ref IRF moves pattern was the new concept of the Initiation-Response-Evaluation (IRE) moves 
pattern. 
(….) 
[specification] 
1 
CG (IRE)  
5 Ref In the major part of the language lesson teachers dominate classroom speech by using the 
I–R–F framework  
(….) 
[explanation] 
1 
CG (teacher’s initiation – student’s reply – teacher’s feedback/follow-up)  
6 Ref The preceding paraphraphs Based on that 
definition 
[implication] 
1 
CG Based on that definition teacher’s talk is a language used by teacher in the classroom 
which many different purposes such as conveying information to students, managing 
classroom, and controlling students behaviour. 
 
7 Ref The term of question cited in Longman Dictionary of the English Language are command 
or interrogative expression used to elicit information or a response, or to test knowledge. 
For example 
[exemplification] 
1 
CG For  example , “Tell me how you make chocolate pudding”  
8 Ref and that, conversely, not all interrogatives are questions,  For example 
[exemplification] 
1 
CG for  example , “How do you do?”.  
9 Ref First two preceding paragraphs on “2.4.1 Functions of Questions” 1 
CG It can be concluded that question serve as media to clarify students’ statement and 
encourage students participation. 
It can be 
concluded that 
[implication] 
 
10 Red Yes/No questions, for  example  ‘Do  you like bananas?’ are a common feature of classroom 
discourse. 
For example 
[exemplification] 
1 
CG for  example  ‘Do  you like bananas?’  
11 Red In display questions, the teacher asks the questions and knows the answers, for  example , 
‘What is the meaning of convinient?’ 
For example 
[exemplification] 
1 
CG for  example , ‘What is the meaning of convinient?’  
12 Red In referential questions, the teacher asks the question and does not know the answer and 
can get a different subjective information, for  example , ‘What sport do you like?’ 
For example 
[exemplification] 
1 
CG for  example , ‘What sport do you like?’  
13 Red Open questions can be answer in many different ways, the answer being left up to the 
students (Dickson & Hergie, 2006:128).  
For example 
[exemplification] 
1 
CG For  example , ‘What is an  example  of an adjective?’, the students just required to mention 
the  example  of adjectives. 
 
14 Red A closed question is one in which there are a limited number of acceptable answers, most 
of which will usually be anticipated by the teacher.  
For example 
[exemplification] 
1 
CG For  example , ‘What is a definition for adjective?’ is closed.  
15 Red The preceding paragraph  It means 
[implication] 
1 
CG It means that higher level thinking occurs with higher level questions.  
16 Ref Those functions help the researcher to give the description of detail message that is 
conveyed in the moves so that the meaning in the communication in the exchanges can 
be generated. 
That is 
[explanation] 
1 
 CG that is conveyed in the moves so that the meaning in the communication in the 
exchanges can be generated. 
 
17 Red Lower order question (knowledge, comprehension, and application) which promoted lower 
order thinking 
(…) 
[explanation] 
1 
CG (knowledge, comprehension, and application)  
18 Red while higher order question (analysis, synthesis, and evaluation) required students to 
critically analyzed and evaluated the concept of ideas. 
(…) 
[explanation] 
 
1 
CG (analysis, synthesis, and evaluation)  
19 Red They assist the researcher to reveal functions of talks that are uttered by the teacher 
during English teaching and learning, especially the teacher’s utterances functioned as 
questioning. 
Especially 
[specification] 
1 
CG especially the teacher’s utterances functioned as questioning.  
Ref : Referent CG : Code Glosses 
Total  : 19 Explanation : 5 Implication : 3  
Specification : 4 Paraphrase : 0 Exemplification : 7 
 
 
 
 
 
 
 
 
 
  
Analysis table Sample 8 
No Clauses Items / Signals Frequency 
1 Ref The Flouting of Conversational maxims is one of the important part of Pragmatics 
that proposed by The British Philosopher, H. Paul Grice, which also known as 
Conversational maxim flouting. 
Also known 
[specification] 
1 
CG which also known as Conversational maxim flouting.  
2 Ref This is an example of flouting maxim quantity, taken from “Conversational Maxim 
Flouting in TV Series ‘How I Met Your Mother’ season six” (2012) by Rani Setiawati. 
This is an 
example of 
[exemplification] 
1 
CG Marshall: Hey, Randy. Uh, you want a beer? 
Randy: Oh, no, thank you. I brew my own. At the risk of bargging, my Hazelnut 
Pilsner won fourth prize at the Weehawken Retirement Home Clam Bake 
and Wheelchair Maintenance Picnic. 
 
 
3 Ref This is an example of flouting maxim quality, taken from “Analysis on Flouting 
Maxims Found in Kung Fu Panda Movie Script Written by Jonathan Aibel and Glenn 
Berger” (2011) by Yuanita Damayanti. 
This is an 
example of 
[exemplification] 
1 
CG Mr. Ping: What were you doing up there? All that noise.  
Po: Oh, nothing. Just had a crazy dream. 
 
4 Ref This following example cited from“Conversational Maxim Flouting in TV Series ‘How I 
Met Your Mother’ season six” (2012) by Rani Setiawati. 
The following 
example 
[exemplification] 
1 
CG Zoey: Hi  
Ted: Hi 
Zoey: Ted, this is my 
husband.  
 
Ted: Yeah, old stuff’s 
great. 
5 Ref This is an example of flouting maxim quality, taken from Universitiet Gent This is an 
example of 
[exemplification] 
1 
CG 
A:        Where did I leave the keys? 
B :       The car's on the drive. 
 
6 Ref 
In consistent with the previous explanation, Levinson (1983) stated that the meaning of 
a sentence can be regarded as a function from a context (including time, place, and 
possible world) into a proposition, where a proposition is a function from a possible 
world into a truth value aspects along meaning also involve the interaction between an 
expression’s context of utterance and the interpretation of elements within that expression. 
(…) 
[explanation] 
1 
CG 
(including time, place, and possible world) 
 
7 Ref 
In order to interpret the implied meaning, general linguistic element in context which 
is known as the deictic expression is required in this case. 
Which is  
[explanation] 
Known as 
[specification] 
1 
CG 
which is known as the deictic expression 
1 
8 Ref 
A film is also called a movie or motion picture. 
Also called 
[specififcation] 
1 
CG 
Also called a movie or motion picture. 
 
9 Ref 
Moreover, as cited from http://www.imdb.com/title/tt2209418/, “Before Midnight” also 
reach some awards such as; Women Film Critics Circle (Screenwriting Award), 39th 
Los Angeles Film Critics Association Awards  (Best Screenplay), 17th Hollywood Film 
Awards (Screenwriter(s) of the Year), 2013 Boston Online Film Critics Association 
Awards (Ten Best Films of the Year). 
(…) 
[explantion] 
4 
CG 
(Screenwriting Award), (Best Screenplay), (Screenwriter(s) of the Year), (Ten Best Films 
of the Year) 
 
10 Ref 
In this movie, Celine captured as a forties woman who has fleshy arms, big hips, thick 
thighs, and a bit of a stomach. In Before Midnight, Celine’s feminism pushes her to 
behave in ways we’ve not seen her do before in the two past "Before trilogy" movie 
(Before Sunset and Before Sunrise) —she  seems much more hostile and much less 
empathetic toward Jesse even though he has supported her values and her career 
throughout their  nine-year relationship. 
(…) 
[explanation] 
1 
CG 
(Before Sunset and Before Sunrise) 
 
11 Ref 
The main characters—Celine (played by Julie Delpy) and Jesse (played by Ethan 
Hawke)—are in their forties raising two kids together, so this movie revolves around 
the kind of issues such people embrace in real life: how to  be good parents, how to 
balance the needs of their careers, how to keep the spark alive in their relationship, and 
how to deal with the aging process. 
—……— [dash] 
[explanation] 
(…) 
[explanation] 
: [colon] 
[explanation] 
1 
 
 
2 
CG - —Celine (played by Julie Delpy) and Jesse (played by Ethan Hawke)— 
- (played by Julie Delpy), (played by Ethan Hawke) 
- : how to  be good parents, how to balance the needs of their careers, how to keep 
the spark alive in their relationship, and how to deal with the aging process. 
 
1 
12 Ref 
This old man serving as their host is only referred to as Patrick (played by Walter 
Lassally), but like Jesse, this Patrick is also a writer and has invited Jesse and Celine to 
stay with him and others for a summer-long writer's retreat. 
(…) 
[explanation] 
1 
CG 
(played by Walter Lassally) 
 
13 Ref 
Some scenes were also shot at Pylos, which is famous for the archaeological ruins of the 
Which is 1 
Mycenaean Palace of Nestor. [explanation] 
CG 
which is famous for the archaeological ruins of the Mycenaean Palace of Nestor. 
 
Ref : Referent CG : Code Glosses 
Total   : 20  Explanation : 13  Implication : 0 
Specification : 3  Paraphrase : 0  Exemplification :  4 
 
 
 
 
 
 
 
 
 
 
 
 
 
Analysis table Sample 9 
No Clauses Items / Signals Frequency 
1 Ref The child abuse sometimes in general called maltreatment is harm treatment, which is 
done by the parent to their children. 
Called 
[specification] 
Which is 
[explanation] 
1 
CG - in general called maltreatment 
- which is done by the parent to their children. 
1 
2 Ref Emotional abuse is the main key to make this practical of child abuse becomes very 
destructive, such as: rejection, isolation, terrorizing, and ignoring. 
Such as 
[exemplification] 
1 
CG such as: rejection, isolation, terrorizing, and ignoring.  
3 Ref Sexual abuse is defined as sexual activity between an adult and a child  from which the 
adult receives some sort of sexual pleasure (Olive, 2007:78). 
For example 
[exemplification] 
(…) 
[explanation] 
1 
CG For example of sexual abuse are kissing (kissing on the lips for long periods of time or 
“tongue” kissing), touching the breasts, genitals and sexual (vaginal, oral, or anal). 
2 
4 Ref The preceding paragraph In conclusion 
[implication] 
1 
CG In conclusion, physical neglect addresses the neglect of any part of a child’s life that may 
result in physical injury or illness to that child. 
 
5 Ref Supervision neglect includes abandonment (both long term and short term) as well as the 
expulsion of the child from his/her residence without providing adequate housing for 
the child. 
(…) 
[explanation] 
1 
CG (both long term and short term)  
6 Ref The preceding paragraph Concludes 
[implication] 
1 
CG From those explanations, the writer concludes that id, ego, super-ego are existing in 
human’s mind and have roles to do their task. 
 
7 Ref He found the stage from about three to six years (preschool years, (now called the "first 
genital stage") is filled with fantasy to have a romantic relationship with both parents. 
(…) 
[explanation] 
Called 
[specification] 
2 
CG (preschool years, (now called the "first genital stage")) 
Now called the “first genital stage” 
1 
8 Ref The argument quickly produced in Vienna in the early 20th century about whether a 
seduction adult to children, namely sexual harassment, was the basis of neurotic illness. 
, …… , [coma] 
[explanation] 
Namely 
[specification] 
1 
CG , namely sexual harassment, 1 
9 Ref Freud found that a host of factors for the reason of writing, called "Oedipus Complex”. Called 
[specification] 
1 
CG called "Oedipus Complex”.  
10 Ref Finally, the development of the child concessions to reality (that they would not marry 
one and eliminate the other parent) cause identification of children with parental values. 
(…) 
[explanation] 
1 
CG (that they would not marry one and eliminate the other parent)  
11 Ref Besides superego development, children "resolve" their preschool oedipal conflict by 
channelling the desire for something that is approved by their parents ("sublimation"). 
That is 
[explanation] 
(…) 
[explanation] 
1 
CG - that is approved by their parents ("sublimation").  
- ("sublimation"). 
1 
12 Ref Moreover, these developments occurred during the school age years ("latency") where 
there are obsessive-compulsive defensive manoeuvres in accordance with age (rules, 
repetitive games). 
(…) 
[explanation] 
2 
CG ("latency") , (rules, repetitive games).  
13 Ref Characterization is the description of character’s nature. For example 
[exemplification] 
1 
CG For example; her personality, her attitude towards life, her spiritual qualities, and her 
physical builds, and even her moral attributes. 
 
14 Ref Third is social environment, the location of characters and events in a particular society or 
a particular social class (lower, middle, or upper class). 
(…) 
[explanation] 
1 
CG (lower, middle, or upper class).  
Ref : Referent CG : Code Glosses 
Total   : 22  Explanation : 13  Implication : 2 
Specification : 4  Paraphrase : 0  Exemplification : 3 
Analysis table Sample 10 
No Clauses Items / Signals Frequency 
1 Ref The preceding paragraph on “2.1.1 Learning From Scholars’ Point Of View”  It can be 
concluded 
[implication] 
1 
CG So, from this definition it can be concluded that learning is a continue process of obtaining 
new knowledge and maintaining what has been obtained. 
 
2 Ref Behaviorism view point is developed first by Pavlov. He argues that learning process 
begins with stimulus and followed by the response (Brown, 2000: 80). 
In other words 
[implication] 
1 
CG In other word, learning is seen as a transfer of knowledge.  
3 Ref Learning according to information-processing theories, is a process of linking new 
information to the background information that have been stored before to solve the 
problem (Gredler, 1992: 79). 
It means 
[implication] 
1 
CG It means learning can be done by utilizing complex and active processor in human 
memory. 
 
4 Ref It means learning can be done by utilizing complex and active processor in human 
memory. 
This means  
[implication] 
1 
CG This means the background knowledge of students is appreciated.  
5 Ref It is believed that learning is the result of interaction which is gained from the culture for 
the development of higher mental functions (Gredler, 1992: 79). 
It means 
[implication] 
1 
CG It means that one will learn something if he interacts with people surrounds him.  
6 Ref It is believed that learning is the result of interaction which is gained from the culture for 
the development of higher mental functions (Gredler, 1992: 79). 
Shortly 
[implication] 
1 
CG Shortly, learning is a product of interaction, accommodating and assimilating  
7 Ref Bernard Weiner’s theory of motivation (known as attribution theory) sees students’ 
curiosity as the key of learning. 
(…)  
[specification] 
1 
CG (known as attribution theory)  
8 Ref According to document of Ministry o f  Education and Culture, all subjects under 2013 
curriculum including English should develop all competence (attitude, knowledge, and 
(….)  
[explanation] 
1 
skill) and are designed related to one another and has the same basic competence bonded 
with the core competence in each year. 
CG (attitude, knowledge,  and skill)  
9 Ref All subjects including English are taught by using the same approach which is scientific 
approach. 
Which is  
[specification] 
1 
CG which is scientific approach.  
10 Ref Dee (1996) believes that teacher’s plan comes from a series of cognitive process which 
is requiring teacher to choose/ select and design the series of activities they are going 
to do in class. 
It can be stated 
that 
[implication] 
1 
CG It can be stated that the written form of lesson plan that made by the teacher was a result of 
an abstract plan of learning that the teacher has in mind. 
 
11 Ref According to Bailey and Nunan (1996), “Traditionally, a lesson plan is seen as a unit 
of a syllabus for a course, which is itself viewed as a component of a program’s 
curriculum.” 
In other words  
[paraphrase] 
1 
CG In other words, lesson plan is made based on the curriculum programmed by the 
government so the lesson plan should compatible with the bigger plan planned by the 
government. 
 
12 Ref Still based on Bailey and Nunan, a lesson has a concern w i t h  some unit of instruction that 
are engaged with time and often structured thematically (e.g., vocabulary items, grammar 
points, functions, and literary selections). 
(…) 
[explanation] 
e.g. 
[exemplification] 
1 
CG (e.g., vocabulary items, grammar points, functions, and literary selections). 1 
13 Ref Someone says that  if you failed to plan, you plan to fail. It means  
[explanation] 
1 
CG It means during planning, teacher has to be careful in deciding what goals, activities, 
resources, timing, grouping, and other aspects of the lesson. 
 
14 Ref Bailey and Nunan on 1996 write “A lesson plan is like a road map which describes 
where the teacher hopes to go in a lesson, presumably taking the students along.”  
It means  
[implication] 
1 
CG It means teacher has to guide students to the right place.  
15 Ref The preceding paragraph of “2.1.3. Lesson Plan” 1 
CG From those views of lesson plan, it can be summed up that lesson plan is a set of 
written manifestation of what teacher has in mind about the goals, sequential steps of 
learning activities, material, method, assessment, and time allocation which is designed 
carefully and compatible with curriculum before classroom teaching and learning to attain 
objectives of learning. 
It can be 
summed up 
[implication] 
 
16 Ref Eggins (2004: 206) mentioned that “experiential meaning is expressed through the 
system of transitivity or process types, with the choice of process implicating associated 
participant roles and configuration”. 
It means 
[explanation] 
Usually called 
[specification] 
1 
CG It means that the experience with the environment can be represented in six types of 
process or usually called as Transitivity System defined by Halliday. 
1 
17 Ref The participants in material process are called as ‘Actor’, ‘Goal’, and ‘Range’. Are called as 
[specification] 
1 
CG are called as ‘Actor’, ‘Goal’, and ‘Range’.  
18 Ref The participants in behavioural process are called as ‘Behaver’ and ‘Range’. Are called 
[specification] 
1 
CG are called as ‘Behaver’ and ‘Range’.  
19 Ref The participants in mental process are called as ‘Senser’ and ‘Pheomenon’. Are called 
[specification] 
1 
CG are called as ‘Senser’ and ‘Pheomenon’.  
20 Ref The  participants in verbal process are called as ‘Sayer’, ‘Verbiage’, ‘Quoted’, and 
‘Reported’. 
Are called 
[specification] 
1 
CG are called as ‘Sayer’, ‘Verbiage’, ‘Quoted’, and ‘Reported’.  
21 Ref The participants in relational attributive process are called as ‘Carrier’, and ‘Attribute’. Are called 
[specification] 
1 
CG are called as ‘Carrier’, and ‘Attribute’.  
22 Ref The participants in relational identifying process are called as ‘Token’ and ‘Value’. Are called 
[specification] 
1 
CG are called as ‘Token’ and ‘Value’.  
23 Ref The participants in existential process are called as ‘Existent’. Are called 
[specification] 
1 
CG are called as ‘Existent’.  
Ref : Referent CG : Code Glosses 
Total   : 25  Explanation : 4  Implication  : 8 
Specification : 11  Paraphrase : 1  Exemplification : 1 
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